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CHAPTER I 
THE PROBLEM ANb METHODS USED T 0 SOLVE IT. 
The Problem 
In his Fundamentals of Secondary-School Teaching, Dr. 
Roy o. Billett states, "It seems that the optimally func-
tional secondary-school social studies program will consist 
of courses organized into unit and unit-assignment sequences 
which deal primarily with the current problems of group 
living, and which deal with these problems in ways adapted 
to the experiential levels of the pupils enrolled in th~~ 
courses. "The intelligently and artistically planned ukit 
assignment will guide the pupil in turn from present to past 
and from past to present. 111 
It is the purpose of this paper to present one unit on I 
Democracy for a United States History Course in the eleventh 
grade and a report on the teaching of this unit. The writer 
was introduced to the unit method of teaching in courses 
under Dr. Billett in the Boston University School of Educa-
tion. He has endeavored to apply to the unit and unit as-
signment in this paper the basic principles and procedures 
set forth in Dr. Billett's Fundamentals of Secondary-School 
1 
Teachin:g 
Roy 0. Billett, Fundamentals of Secondarf-School 
(Boston: Houghton Mifflin Company, 1940 P• 233. 
/--. ........ 
I 
·I 
I 
Tea~hing and his course in the unit method in the secondary 
school. 
The unit presented may be used in any United States 
History class. The £ollowing paragraphs give a description 
o£ the eleventh grade class to which the unit was presented, 
and outlines the preparations made for the teaching of this 
unit. 
The class taught. The class taught was one division 
of eleventh grade United States History in a Massachusetts 
senior high school of 633. Most of the pupils came from 
families of average or slightly above average income. There 
were thirty in the class, thirteen boys and seventeen girls, 
and the majority have done fair to good work in History under 
the traditional teaching--learning method up to the time of 
the presentation of this unit. In an attempt to foretell the 
success of each pupil in the unit, and as an aid in evaluating II 
each pupil's work, the following fac'ts were obtained from the 
school records: the marks which the class made on the Otis 
Quick-Scoring Mental Ability Tests2 given in September of this f: 
school year, their marks in previous history courses and in 
this course up to the present time, and the marks they re-
ceived in the Co-operative English Test3 given by the English 
2 Arthur s. Otis, Otis Quick-Scoring Mental Ability 
Tests Gama Test: Form Am.-rYQnkers: World Book Company, 
1937.) 
3 Co-oterative English Test, Test CI: Reading 
ComprehensionLower level) Form Y Educational Testing 
Service, (New York 23, N. Y., 1948) 
r--
2 
I 
I 
I 
I 
I 
i 
I 
I 
jl 
I 
I 
I 
13 
department about a month ago. This English test determines 
li 
I 
the reading ability and vocabulary of the students in 
percentage. 
I 
The results of the Otis Quick-Scoring Mental Ability II 
Test are given in Table I. Following the administration of 11 
this test the intelligence quotients, here known as "Grun:a 
I. Q's," were determined by adding or subtracting the pupil's 
deviation of score to 100. The deviation of score being the 
amount the pupil's score exceeds or falls below the norm for 
his age. According to the manual of directions, "'Gama I. 
Q's,' found by this method tend to be somewhat less variable 
I 
I 
I 
than ordinary I. Q's, that is they tend to be somewhat nearer :j 
to 100". 4 Intelligence quotients for this class ranged from ll 
eighty to 123. It was interesting to note, in judging the 
class as a whole, that the average intelligence quotient of 
the members was 102.7. 
The results of the Co-operative Reading Comprehension 
Test are given in Table II. According to the manual of 
directions, "a scaled score of fifty on the Co-operative 
Reading Comprehension test represents the score which the 
average child would make at the end of the twelfth grade if 
he attended an average school and had the usual amount and 
kind of instruction 115. The scores in the reading section of 
4 Arthur s. Otis, Otis ~ick-Scoring Mental Ability 
Manual of Directions, p. • 
5 The Co-o~erative English Expression Tests, Manual 
of Directions, p.. 
I 
,, 
I' 
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TABLE I 
RESULTS OF OTIS QUICK-SCORING MENTAL 
ABILITY TEST TAKEN THIS YEAR 
Chronological Intelligence 
Pupil Age Quotient (Gama I.Q.) 
1 15 - 11 ·U· 
2 16 - 1 117 
~ 15 - 11 109 16 - 4 106 
5 16 - 3 100 
6 16 - 3 99 
7 16 - 1 108 
8 15 - 10 115 
9 16 - 1 101 
10 17 - 7 102 
11 17 - 2 92 
12 16 123 i' 15 - 7 98 16 - 10 93 15 18 - 2 88 16 16 - 3 113 
17 15 - 7 103 
18 15 - 11 ~R 19 15 - 9 
20 17 ~~ 21 17 - 11 
22 18 91 
~~ 17 - 3 li4 17 -
25 15 - 11 il-
26 17 - 8 109 
27 16 - 9 109 
28 16 - 2 116 
29 16 - 6 80 
30 15 - 9 114 
I 
~I 
I 
the test range all the way from four to 100, while on the vo-
cabulary section they range all the way from four to ninety-
five. In judging the class as a whole, the average score in 
reading was 54.3 per cent while the average score in vocabu-
lary was 49.4 per cent. 
Table III shows the marks made by the class in pre- . 
vious history courses in the ninth and tenth grades, and in 
the eleventh grade up to the time of the presentations of 
the un.it. 
~ classroom. The classroom in which the unit was 
taught was thirty-two by twenty-four feet with windows the 
length of one side of the room, and blackboards along the 
front and back. The built-in book close~ immediately behind 
the teacher's desk, was used as a storage space for old text 
books. The bulletin board ~n~ich covered about one-third of 
the rear black board contained only school announcements. 
The table at the rear of the room was bare and very seldom 
used. Other furniture in the room included forty-two 
movable pupils' desks, a teacher's desk and chair, a circu-
lar table about 4i feet in diameter on which were placed 
dictionaries for the pupils' use, a map of the United States, 
and a table 2! by six feet on which was found materials 
11 availab::e r:: :::1~: to::: ~d:h:e::::: r::o:~:::: ::e t :: ar. 
11 writer but one period a day, it was a difficult task to try 
~~ to improve the room for unit teaching. In spite of this 
I 
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Pupil 
1 
2 
~ 
6 
7 
8 
9 
10 
11 
12 
M 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
TABLE III 
MARKS RECEIVE'D BY CLASS IN HISTORY 
COURSES IN NINTH AND TENTH GRADES 
Grade in Previous 
History Course 
A 
B 
B i~ 
A* 
c .. ;~ 
B ~f. 
B 
c ~~ 
B 
c 
c ~~ 
c ~~ 
C-
B 
c 
B -:~ 
c-
B i~ 
c -~~ 
c-
c 
c 
c 
c 
B 
c-
c -l~ 
c ~ ... 
c -~~ 
Mark in this 
Course up to Now 
I 
B+ 
c 
B-
B 
B-
B 
B 
c 
B 
c 
B 
c 
c 
c 
c 
c 
B 
c-
c-
c 
c 
B 
B 
c 
B 
c 
c 
c-
C+ 
-l~History taken in 9th Grade. Others in lOth Grade. 
I Just entered course. 
7 
ll 
II 
I 
·I 
shortcoming, the writer brought in the reference books men-
tioned in the study guide and other texts which he thought 
might be useful to the class. The magazine r .ack was filled 
with pamphlets and magazines pertaining to some phase of 
democracy. The school announcements which were on the bulle-
tin were removed, with permission of the authorities, and re-
placed by news items of interest to the class and related 
somewhat to the unit. Later on some of the optional topics, 
completed by the students, were tacked up on the board. A 
more adequate room for teaching the unit would be one with 
tables and chairs, replacing the movable chairs and desks. 
A number of file cases, more bulletin board space, better 
books and magazines better arranged, and auditory and visual 
aids would help. It will probably take a · period of years be-
fore all of this is achieved, if it is ever all achieved, but 
the writer will strive in his nex t teachings of the unit to 
get a more improved classroom for unit teaching. Figure I 
shows a blueprint of the room. 
Materials in ~· The tex t in use in the class was 
6 The American Way of Life. Al s o available were about fifteen 
il 8 
. II 
copies of A History of Our Country. 7 Sample copies of United 1' 
·1 States History books, a few Problems of Democracy texts·, 
II 
11 6 Harold A. Faulkner, Tyler Kepner, Hall Bartlett, 
I The American W45 of Life. Harper & Brothers Publishers, New York. (19 Revised) 
II 
II 
7 David s. Muzzey, A History of Our Country, Ginn 
and Company, Boston (1937) 

world almanacs, (1950), Milton town report, (1949), and 
other rererence books listed in the bibliography on page 35. 
Methods Used to Solve the Problem =...;.;;.;;~~--
Preparing the unit £g democracx. uAny topic which 
represents a vital and significant area of a subjectmatter 
field can be re-stated psychologically in terms of the actual 
learning products which seem the most valid outcomes to seek 
for given pupils under actually existing conditions. This 
restatement, carefully delimited, will represent a true 
learning unit", says Dr. Billett.8 It seemed to the writer 
that the acquiring of the ability to understand the rights, 
~ privileges and responsibilities given to the individual in a 
democracy and how these were won and maintained would con-
II I, 
I! 
stitute a learning unit. 
It was decided to include in the unit sections relat-
ing to the formation of the constitution, the Bill of Rights, 
reform demands of third parties, reform administrations of 
certain presidents, and the Amendments to the Constitution 
which have made this country more democratic or provide for 
the general welfare. The unit parallels, somewhat, the 
textbqok The American Way of Life which the classroom had 
been using in studying History in the traditional system 
prior to the study of the unit. The class would continue 
8 Roy o. Billett, Fundamentals of Secondary School 
Teaching, p. 238. 
10 
~ 
ji 
I
I 
I 
I 
to study under that system upon completion of the unit. 
Preparing the Test. The test used as a pre-and final 
test measures all items in the delimitation of this unit. 
The test was patterned on the tests which were discussed in 
the course in Tests and Measurements in Secondary Schools at 
I! 
Boston University. The test itself does not measure probable 11 
indirect and incidental learning products, a step which is 
suggested as desirable by Dr. Billett in his Fundamentals of 
Secondary School Teaching.9 
Preparing the classroom for the study of~ unit. 
The writer believes that because of the fact that the · class 
was rather large (thirty) and to avoid confusion the desks 
were not re-arranged in groups. Limited amounts of group 
work would be allowed on certain topics which are more dif-
ficult to master. This work would be done in the unused 
desks at the back of the room, or at the tables at the front 
of the room. 
Introduction of the Unit to the Class. A whole period 
(forty-five minutes) was allowed for the pre-test. Those who 
finished before the end of the period were told to study 
something else not related to the unit. Prior to their taking 
the pre-test, it was made clear to the pupils that this was a 
diagnostic test only and that their ranks would be in no way 
affected by what they did on it. 
9 Roy 0. Billett, Fundamentals of Secondary School 
Teaching, p. 612, f. 
II 
li 
11 
A ~ilm on Democracy was shown to the class ~or about 
twenty-five minutes while the remainder o~ that day and the 
next would be used in answering o~ the questions ~ound in the 
Introduction to Unit Assignment in this paper. 10 
After the class received their study and activity guide 
it was decided that the teacher would speak to them brie~ly 
on some o~ the main points somewhat in this manner. 
"As we begin the study o~ this unit, you will ~ind that li 
you have many questions which have to be answered by you in f! 
your notebooks. In most cases the re~erence book and page I 
can be ~ound at the end o~ the questions. If you come to a 
question that does not have a book and page re~erence,you are 
expected to find the answer by your own ability. As you com-
plete each question on the study guid~ you will have it 
initialed by the instructor bef ore you go on to the next one. 
There are certain exceptions to this rule, namely; questions 
one through five, ten through t welve, and nineteen through 
twenty-two will be checked when each group is completed. 
You will ~ind listed, on the bulletin board at the 
back. of the room, a number of optional activities which you 
may do i~ you wish and if you have time. You may do as many 
o~ them as you wish, let the teacher know which ones you have 
picked out and when it will be compl.eted. As soon as I ~ind 
that there are enough of them I will make them available to 
the class, by letting the people who have done this extra 
10 p . 22. 
12 
work , discuss it in class." 
Individual study and group discussion. Following the 
I -
distribution of the study and activity guides, it was esti-
mated that about twenty day s would be s p ent on the ex ercises 
and tests. There would be cer t ain t i me s duri ng the W!it when 
the attention of the group as a whole would be needed for a 
discussion of some point. The times when t h is would be neces-
sary cannot be foretold in advance as it would var y with t h e 
s peed at which the class was completing the parts of the unit, 
and the amount of optional work reported by the pupils. 
11 The unit assignment is intended to put the pupils into 
an interrogative rather than an absorptive frame of mind," 
11 
says Dr. Billett. The unit, therefore, should be presented 
as something which each pupil might work out himself. The 
pupil should be encouraged to give his opinions on questions 
and match them with the opinions of the experts. 
Test. The test which had been used as a pre-test was 
to be given again as a final test. In this way, an accurate 
I • 
, calculation of each pupi~s gain could be made. 
Keeping ~ log of pupil activit~. As recommended in 
D B .11 tt I F d t 1 f s d s h '1 T ' . 12 r. 1 e s un amen a s o econ ary c oo eacn1ng, 
the writer planned to keep a log in connection with the study 
of the unit. Work accomplished by the class from day to day, 
ll Roy O. Billett, Fundamentals of Secondary S~~ool 
Teaching, p. 507. 
12 Roy O. Billett, Fundamentals of Secondary School 
Teaching, p. 603. 
13 
difficulties encountered, class discussions, optional 
related activities presented by pupils, application to work 
and attitude to work would all be reported by the writer in 
this daily record. 
Pupil evaluation of ~ unit studied. Although a 
check-list questionnaire might have been easier to tabulate, 
the writer presented to the class an "essay" form. The rea-
son for this was to receive better criticism from the pupils 
than would have been found by their answering 11 yestt or "no" 
to questions. A copy of the inquiry form given the pupils 
will be found in the appendix. 13 
List of Materials ~References for Teachers' ~ 
onli• The following materials and references are recommended 
for the teacher's use: 
1. Beard, Charles F. and Mary R. The American 
Spirit. ·The MacMillan Company, New York, 1942. 
2. Bowers, Claude G. Jefferson and Hamilton, The 
Struggle for Democracy in America. Houghton Mifflin Company, 
Boston, 1933 • 
Commager, Henry Steele. Documents of American 
-
History, D. Appleton-Century Croft Company, Inc., New York, 
1948. 
4. Hacher, Louis M. and Zahler, Helene s. ~ Shaping 
of the American Tradition. Vol. I & II Columbia University 
Press. New York, 1947 
13 P. 73 
5. Jacobson, Gertrude Ann and Lipman, Mariam H. An 
Outline of -Political Science. Barnes and Noble, Inc., New 
York, 1937. 
6. Marison, Samuel E. and Commager, Henry Steele, 
~ Growth £f ~ American Republic. (Vol. I 1763-1865) 
(Vol. II 1865-1937). Oxford University Press, London, 1937. 
7. Mowry, George E., Theodore Roosevelt and the 
. --
Progressive Movement. University of Wisconsin Press, 
Madison, Wisconsin, 1946. 
8. Murcell, James L., Education for American 
Democracy, w. W. Norton and Company, Inc., New York, 1943. 
9. National Council for the Social Studies. The 
Social Studies Curriculum. Fourth yearbook. McKinley 
Publishing Company, Philadelphia, 1934. 
10. National Education Association of America and the 
American Association of School Administrations. The Educa-
tion Policies Commission • . Learning the Ways of Democracy, 
Washington, D. c., 1940. 
11. Nichols, Roy F. and Jeannette P. A Short History 
of American Democracy. D. Appleton-Century Croft Company, 
Inc., New York, 1943. 
15 
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CHAPTER II 
ORGANIZATION OF THE UNIT ON DEMOCRACY 
General Statement of ~ Unit. The seeds of what we 
today call American democracy and American freedom were 
planted in colonial soil more than three hundred years ago. 
They have been won by struggle, and they will be kept and 
improved upon only by continued struggle. 
Delimitation of the ~· 
1. Representative democracy, of which the United 
states is an example, is that form of government 
in which all of the citizens may participate in 
the election of representatives who, thereafter, 
exercise the legislative function, subject to the 
wishes of the people who elect them. 
2. The voters should make sure that they are being 
truly represented in the legislature by gaining 
information as to the manner in which their 
representatives vote on certain bills. 
a. Congressional records are available for anyone 
who wishes to see them. This is a good method 
of checking on ones representative • 
. b. Newspapers sometime inform the readers how the 
representatives vote on certain bills. 
c. The voternshould demand, from their 
representatives, the reasons for voting for or 
against a bill, and in turn should inform the 
representative as to his pleasure or dis-
pleasure at the vote cast. 
d. Only when close cooperation between the voter 
and the representative is obtained will we 
have a better working democracy. 
-/ 3. Pure democracy, of which the New England town 
meeting is an example, is that form of government 
in which the citizens participate directly in the 
discussion of problems. 
4. Self-government began in Virginia and spread until 
every other colony had an assembly. 
5. In 1787 the Fathers gathered at Philadelphia to 
form a more perfect union. 
/ 6. The people demanded the adoption of a Bill of 
Rights to the Constitution which was adopted in 
1789. 
7. Freedom of speech, freedom of religion, the right 
to petition the government, the right to a fair 
trial, and the right of assembly were sections of 
the Bill of Rights adopted by the people • 
. , 8. For every right given to the people, there is a 
corresponding responsibility, for example: 
a. Freedom of speech does not give one the right 
to slander, or speak untruths. 
17 
I 
b. Freedom of religion means freedom for all 
religions not only the one religion in which 
the person is interested. 
c. The right of assembly carries with it the 
responsibility of respecting other people's 
property, obeying laws and not creating 
disturbances. 
d. The right of a fair trial does not permit the 
use of unethical methods in courts, such as 
perjuring or bribing witnesses. 
9. As a result of the Revolutionary war, many large 
land-owners were forced to break up their estates 
and these lands were sold in small pieces. 
10. A movement for more religious freedom and a move-
ment to end negro slavery were also democratic 
gains resulting from the Revolutionary War. 
11. Equal and exact justice for all men, rather than 
privileges for the few, was Jefferson's idea of 
democracy. 
12. During Jackson's administration, property holding 
was wiped out as a voting requirement and presi-
dential electors were then elected by the people. 
Thus, our first real advance on the road to 
democracy was made. 
; 13. A fully democratic America is not possible with-
out a completely democratic school system. 
18 
; a. If free .Americans are to govern themselves wisely, 
they must equip themselves to think and act like 
free men. 
b. To reach this goal ~nericans have struggled to 
make education free to all who want it. 
l4. The idea of the spoils system gave way to ·Civil 
Service. 
a. The spoils system was believed by Jackson to 
be a method of making the government more 
democratic in that it gave more people the 
opportunity of running the government. 
b. With the passing of the horse-and-buggy age, 
the spoils system became a method of rewarding 
faithful party workers by giving them politi-
cal positions without regard to their ability. 
c. The merit system in Civil Service was adopted 
in 1883. 
d. The merit system is a method of selecting 
Civil employees for government service because 
of their merit or special fitness for the work 
which they will do. 
e. The candidates take competitive examinations 
and the best qualified receives the first 
place on the list from which candidates are 
picked. 
15. Theodore Roosevelt's square deal started the fight 
19 
,, 
against the invisible government and promised a 
sort of social, political and economical applica-
tion of the Golden Rule. 
a. Big business was to be treated fairly, if it 
were good. 
b. Labor was to be given a fair chance, including 
the right to strike, but it must not be lawless 
c. The rich and the poor, the black and the white, 
the Protestant, Catholic and Jew were all to 
stand equally before the government. 
d. No group was to be favored and none was to 
escape punishment for wrong doing. 
e. The government would use force to make the 
people--the classes or the masses--help to 
promote the general welfare. 
16. Woodrow Wilson preached the New Freedom. 
a. Freedom of government from the control of the 
invisible empire of special interests. 
b. New Freedom was on the same idea as Roosevelt's 
Square Deal. 
c. Special interests were groups who were able to 
influence the government. 
17. The first great wave of reform which took place 
in 1830 and 1840 touched everything in American 
life. Ten-hour days, better working conditions, 
higher wages, collective bargaining, better 
20 
conditions in prisons and asylums, temperance 
movement, and the women's fight for equality were 
some of the demands of the refo~ers. 
18. During the progressive era (1900-1916) more re-
forms, and a revision of some of the old ones, 
were demanded. Workmen's Compensation Acts, 
eight-hour day, prohibition of child labor, 
minimum wages, income and inheritance taxes. 
Political ideas such as women suffrage, direct 
election of senators, direct primary and more 
direct control of the government by the people 
because of the adoption of the initiative, refer-
endum and recall. 
a. Initiative gave the voters, under certain 
conditions, the right to make their own laws, 
if the legislature refused. 
b. Referendum required, under certain conditions, 
that laws passed by the legislature be sub-
mitted to the voters for their acceptance or 
rejection. 
c. Recall was introduced in order that citizens 
dissatisfied with an official elected or ap-
pointed may take steps to remove him. 
d. The direct primary gave the voter the oppor-
tunity to nominate or name candidates for 
public office. 
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¢. One weakness of the primary is that toofew 
people take advantage of this opportunity to 
nominate or nrune candidates for office. 
f. Lack of interest and lack of understanding of 
their duty as voters, plus the propaganda 
spread by big party bosses are responsible for 
this weakness. 
g. Better education of students in our schools 
as to their responsibility as voters will help 
in overcoming this weakness. 
h. Another weakness of the primary is that it 
sometimes defeats democracy by splitting votes 
among many candidates so that the candidate of 
the political base can win. 
19. In many cases a candidate is elected to office on 
a plurality vote rather than a majority vote. 
a. A plurality vote means that the winning can-
didate bas received more votes than any other 
candidate. 
b. A majority vote means that the candidate has 
received more than half of all the votes cast 
in that election. 
"20. Constitutional amendments such as the income tax, 
negro citizenship, negro suffr.ag~:; , women suffrage i , 
direct election o£ senators, prohibition and its 
repeal and the lame duck amendment have all helped 
22 
to improve democracy and to promote the general 
welfare. 
List of Probable Indirect and Incidental . Learning 
Products. 
1. Inci<ill>ental 
, .. a. An appreciation of the fact, that 
with all the rights and responsibilities 
given the individual in this democracy, 
the American way of li.fe is the best. 
b. An appreciation o.f the fact that there 
is still room .for improving this de-
mocracy and it is up to the individual 
to help bring about this improvement by 
better participation in local, state, 
and national affairs. 
2. · Indirect 
/ a. The understanding and respecting of all 
/ 
peoples of this country regardless of 
their color, race or creed • 
.. b. The understanding the need of better 
participation by all voters in the 
election of better officials. 
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UNIT ASSIGNMENT 
A. Introduction 
The first twenty-five minutes of the first day will be 
devoted to the showing of the film "Democracy". This 
film, a sound movie by Encyclopedia Britannica Films 
Inc., presents the nature and meaning of democracy, and 
fosters a keen appreciation of democracy by analyzing 
four major concepts, s h ared respect, shared power, en-
lightenment and economic balance. 
The remainder of the period on the first day plus the 
entire period on the second will consist of a quest~on­
an¢1-answer period to suppl~ment the .film. Suchquestions 
as: Can you have voting without true democracy?, How 
does a fair chance for everybody to develop useful skills 
relate to democracy?, How does treating every person like 
a human being relate to democracy?, Does the power of the 
policeman violate the principle of democracy?, Vfuat re-
lationship exists between the opportunity of going to 
good sc hools and continuing to live in a democratic 
society?, may be asked by the teacher to stimulate some 
~ 
thought about democracy. It is possible that they may 
not be answered to the instructor's satisfaction at this 
time. 
B. Core Activities 
1. What are the names of the senators from Massachusetts II 
. ..
now seated in the United States Senate? Vihat is the name 
of the representative elected from this district? 
2. How have these representatives of the people of this 
community voted on important legislation? If you 
have no idea on how they voted should you make an 
attempt to find out? 
3. What are the names of the people who represent this 
district in the State Legislature? In the Town 
Meeting? would you say that they are truly repre-
sentatives of the people of this district? 
4. Who is your representative to the student council 
here at school? Do you ever talk to him about how 
he should vote on school affairs? If not, how do 
you expect him to know how you feel on certain 
things that come up? 
5. Who is your representative to the home-room assem-
bly? Is he the person you voted for? If not, .is 
he still your representative? 
.,_/· 6. What was the first legislative assembly established 
in the colonies called? Where was it organized? Vlhat 
is the place of the Mayflower Compact in the growth 
of our democratic ideals? (1:46-48) (2:57-60; 71-74) 
1. Give the official title of the Assemblies of Massa-
chusetts and Pennsylvania? Compare them as to size 
and function. (1:48-49):· (2:57-60; 71-74) 
8. Vfuat reason was given for the calling of the 
I' 
25. 
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i Constitutional Convention in Philadelphia in 1787? 
J What actually happened there? (1: Chapter 4> 
9. How was the Constitution accepted by the people? 
\Vhy was the Bill of Rights adopted? (1:71-74) 
(87-89) (2:177-78) 
10. Vlhat was included in the Bill of Rights? Compare 
the Bill of Rights in the National Constitution with 
the Bill of Rights in the State Constitution. (Con-
stitution of the United States and Constitution of 
the State of Massachusetts) 
- 11. What responsibility goes along with each right given 
to you by the Constitution? 
12. As a student at Milton High School what rights do 
you think you should have? Do you believe that these 
rights should be given to everyone free of charge? 
Should students be given rights without giving them 
the responsibility that goes along with these rights? 
13. What is the civil-rights program now being considered 
by Congress? Are you in favor o~ or opposed to the 
program? 
v'l4. What democratic gains did we make as a direct result 
of the Revolutionary war? (1:55-57) 
15. ~Yhat is the meaning of Jeffersonian democracy? What 
was Jefferson's American dream? (1:386-392) (2:214, 
216-230) 
16. What evidence is there that democracy as we know it 
began with Jackson? (1:392-95) (2:288-311) 
17. How did the Jerrersonian and Jacksonian types or 
democracy dirrer? (1:394-395) 
18. In what colony in America ~ did the idea or having 
villages, towns or cities set up public schools 
originate? Do you believe that this led to the 
establishment or real public schools? Give reasons 
ror your answer. (1:455-457) 
19. What man was responsible for our public school system? 
Tell the story of his successful struggle against 
his opponents. (1:461-463) 
20. How do the public schools of today differ rrom those 
of the 1600's, 1700 1 s, and early 1800 1 s in subjects 
taught? Can you account for this change? (1:466-467) 
21. In your opinion are the schools of today more demo-
cratic than the schools of early colonial days? Give 
reasons for your answers. 
22. The last two sessions of Congress have attempted to I 
pass a Federal aid to Education bill. Both times they I 
have failed. Can you give the reason for the failure? 
Give one reason for and one reason against Federal 
aid to Education. (1:469) 
23. What reason was given by Jackson for favoring the 
spoils system? Why is it possible to consider the 
spoils system as undemocratic to-day but quite 
democratic in Jackson's day? (1:414-4l9) (2:219y 477) 
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24. Civil service reform is known as the Merit System. 
Why is this a good name for the reform? In what 
President's administration was the Merit System in-
stalled? (1:419-424) (2:477-483) 
25. List the five most important provisions of the 
Pendleton Civil Service Act. Did it cure the evils 
of the spoils system? (1:419-421) (2:483) 
26. What provision has been included for veterans in the 
Civil Service Act? How well has this been accepted 
by non-veterans? Do you believe it is fair to all 
concerned? Give reasons for your answers. 
27. ~fuat is the meaning of the term invisible government? 
What two kinds were in evidence in Teddy Roosevelt's 
administration? (1:432-433) 
28. How did Roosevelt expect to destroy the invisible 
government and extend democracy? How would you com-
pare the lobbyists of today with the special interests 
of the 1800•s? (1:433-1.;.36) (2:559-560) (1:672-674) 
' vVhat is meant by Woodrow Wilson's New Freedom? How 
. - . 
did it compare with Teddy Roosevelt's Square Deal? 
(1:436-439) (2:613-615) 
30. The great reform movement which took place between 
1830 and 1840 was brought about by the demands of 
the minor or third party. What were some of these 
reforms and how many have been adopted by the people 
of this country? (1:404-411) 
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31·. A second period of great reform took place in the 
Progressive Era. Vfhat political and social reforms 
were demanded? What third parties have been in 
evidence in recent national elections and what reforms 
were asked by them? (1:368, 435-439) (2:587-612) 
32. vVhat is meant by direct government? ~/hat part did 
each of the following: direct primary, presidential 
preference primary, initiative, referendum and re-
call, play in bringing about more direct government? 
( 1 :439-41.~3) ( 2:588-590) 
33. Is the primary accepted now as a more democratic 
form of election? What are some of the arguments 
opposing the primary? Find out how many teachers 
voted in the last primary. 
34. \Vhat new forms of local government have been intro-
duced as a result of the reforms movement? What 
cities in this area have changed or are planning to 
change to one of the new forms? Which form do you 
believe more suitable to large cities like Boston for 
example? Give reasons why. (1:445-446) (2:593-594} 
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35. What new amendments have been added to the constitu-
tion, between 1870 to the present, which have bettered ~ 
our democratic way of life? Do any of these amend-
ments affect you in particular? ( 1: 91-92} I 
(2:435, 590-592) 
36. Would you agree with the statement that there are 
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now no restrictions on the voting privilege for any-
one over twenty-one, anywhere in the United States? 
Give reasons for your answer. 
c. Optional Related Activities 
1. Using the headings here suggested, summarize the 
growth of the idea of colonial unions. 
Date 
-
Number of 
Colonies 
Chief reasons 
for union Importance 
2. Interview a teacher, a clergyman, one of your parents, 
or a business man on the question: \Vhat does 
democracy mean to you? Make notes on their answers 
or have them write out their answers for you. ~o 
what extent do they agree with each other? To what 
extent do you agree with their answers? Did each 
include social and economic ideas as well as politi-
cal? Consult the instructor in order to arrange for 
a period of time when you can make your findings 
available to the class. 
3. Using the index of the latest World Almanac secure 
the following information to be posted on the 
bulletin board for all the class to see: 
a. Congress: Names of your state's senators and the 
names of the Representatives from your district. 
b. Name of your representative to the town meeting. 
Consult the Manual of the General Court of 
Massachusetts and the office of the town clerk I! 
ll 
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for further information. 
"' 4. Read the story of Susan B. Anthony, the great woman 
reformer. What part did she play in the passage of 
five amendments? Read J. Cottler, Champions 2£ 
Democracy, Chapter five. · 
5. Report on the inauguration of Andrew Jackson. Tell 
what people were present, how they acted and the 
effect of this on the American way of life. For 
information read F. A. Ogg , The Reign of Andrew 
Jackson, p~. 113-24 or Commager and Nevins, Heritage 
of America, pp. 611-616. Make arrangements with the 
instructor for a date on which you may report your 
findings to the class. 
6. Using the heading here suggested, prepare a table 
summarizing the chief reforms of each of six minor 
parties. (Third parties) 
Minor Party Chief Reforms Adopted or not 
Arrange an interview, if possible, with a prominent 
office-holder in your town. Ask him this qQestion: 
What are the three most important things that I, a 
future voter, should know about my local government? 
Summarize his answer and ask your parents, teachers, 
or any qualified voter to comment on the answers. 
Summarize everything to be given as an oral report 
before the class, at a time set aside by the 
instructor. 
I 
II 
I 
I 
I 
I 
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8. Using available textbooks and reading material, make 
a list of the chief issues found in the progressive 
party platform of 1912. Underline twice those you 
believe most radical for the time. Underline once 
those now in general use. Write a brief summary of 
your findings. Your paper will be put up on the 
bulletin board for class use if you are careful and 
do a good, neat job. 
9. Why do the t -axpayers of this connnunity support a 
public school? The answer to this question may be 
found by questioning taxpayers, parents, teachers, 
and students on questions such as these: What do the 
taxpayers want the school to do? What is the cost of 
the schools per year? What is the tax rate? vVhat 
responsibilities do -you, as students, have for seeing 
that the taxpayer gets his money's worth? See the 
instructor and fix a date for making the answers to 
all these questions public. Be sure you are able to 
summarize all your information. 
10. Make a graph showing how public school attendance 
has grown since 1880. Account, 
for the increases or decreases 
in a brief sununary, ~~ 
in attendance. Consult · 
the World Almanac index Public School Attendance. 
11. Draw a graph showing the increase in the number of 
people with voting privileges since 1620. Use text-
books or a good Problems of Democracy t .e.xtbook f'or 
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information. 
/ 12. Draw a cartoon illustrating the conflict between 
Jefferson and Hamilton with regard to the Cbnstitu-
tion. 
/ 
~ 13. Draw a cartoon illustrating one of the corrupt histor-
ical events that have happened in this country. One 
that is discussed in your text will be satisfactory. 
l4. Draw a cartoon illustrating the need for Civil 
Service reform. 
15. Oral report. One student to interview town officials 
as to why Milton has changed to a representative town 
meeting. .Question the official as to the advantages 
or disadvantages of this new style over the old style 
town meeting. Officials interviewed should include 
selectman, town clerk, representatives to town 
meeting, and voters who are represented. Summarize 
these interviews and report to the class on a day set 
aside by the instructor. 
16. Committee of Three. Three students working together, 
one to report to the class on the radical demands of 
the populist party in 1892. A second, using the 
World Almanac, to report on the radical demands of 
an existing third party. The third student to act as 
chairman and compare the demands. The chairman will 
note what has happened to the radical populist idea 
since 1892. Use textbooks and World Almanac. 
I 
I 
~ 
I 
I 
I' 
I 
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II 
11 
II 
Arrange with the instructor ror a date on which a 
report to the class can be made. 
17. Committee or Four. Four students to investigate to 
what . extent the Merit System is used in this town 
in the appointments to the police, fire, and school 
departments. Each of three students will interview 
a department head. The rourth student will act as 
chairman and lead the ten minute discussion that 
rollows his summary of the findings. The instruc-
tor should be consulted to set a date for the report. 
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OBJECTIVE TEST-1~ 
Students: In a test of this sort do not spend too 
much time on any one item. Go over the test quickly the 
first time, and then if time remains go back over those 
you were unable to do the first time through. Try to 
mark all the items as you will not be penalized for guess-
ing. Your score will be the total number of i terns you get 
right. Do not use ink as you may want to change some of 
your answers. 
Directions: 
In answering True-False items mark the 
number of those items which you believe true 
with an X and those which you believe false 
with an 0. Read each item carefully. Re-
member that if any part of a statement is 
false, the statement as a whole is false. 
* Key to the objective test found in the Appendix p. 70. 
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II 
~and False 
.11. The United States is an example of a pure democracy. 
~2. A representative democracy is one in which the people 
elect representatives to do their bidding. 
3. The voters are usually represented in local, state and 
federal government. 
j4. There are two senators and four representatives to 
congress from Massachusetts. 
5. Most of the voters of the country ~eep close check on 
their representatives through newspapers. 
6. Congressional records are available to some voters so 
that they can check on their representatives. 
7. All the voters demand a written account of the votes 
cast by their representative on important bills. 
8. Democracy is being greatly hindered when voters do not 
take time to check on their representatives. 
9. The M.ilton town meeting is a good example of a pure 
democracy. 
10. The first legislative assembly established in the 
colonies was known as the council. 
11. The legislative assembly of Massachusetts was and is 
still called the General Court. 
12. The Colony of Pennsylvania was completely democratic in 
political sense of the word. 
-' 13. The Mayflower Compact was the fore-runner of our 
democratic ideals. 
14. Georgia was the first colony to have a legislative 
assembly. 
15. Some legislative assemblies in the colonies were ap-
pointed by the governor, rather than elected by the 
people. 
16. In the majority of the colonies religion and ownership 
or land were the leading requirements for voting. 
Directions for Completion Items: In each sentence or para-
graph appearing below, a word or phrase has been omitted 
where each numbered blank appears. Write the missing word or 
phrase in their proper places on the life side of the page. 
Example: Articles of Confederation is written in blank 17 
at the left. 
After the Revolution the colonies 
--------------------- organized a central government 
17. 
18. 
19. 
20. 
--------------------- knovm as 17. • This govern-
ment provided for a 18. 
central government and a-!9. 
state government. Amendments-
could be passed with the consent 
of 20. the colonies • 
. -
In 21 ;_ the Fathers gathered 
in 22. for the purpose of re-
viving the 23. • The result of 
ll 
I 
I 
I 
I 
,I 
,! 
I' 
II 
I 
II ,, 
I 
I 
t 
I' 21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
the convention-waB the drawing 
up of 24. . The difficulties I 
encountered in drawing up this 
1 new form of government were set-
tled by 25. • The "Virginia r 
plan" and t'he""'New Jersey plan11 1 
were both introduced as the best I 
method of 26. • The former plan 
favored one house with representa-
tion based on 27. • The latter ~ 
plan favored one hOUSe with 28. 
representation. 
39. 
29. 
30. 
31. 
32. 
The convention finally adopted a 
plan of 29. houses in the 
legislative~nch. The 30. 
satisfied those favoring the-wvir-
ginia plan" and the 31. 
satisfied those who favored the 
11New Jersey plan." 
The constitution could not be adopted unless it was 
ratified by all the states. • 
33. Many states signed the constitution with the under-
standing that a bill of rights would be included at a 
later date. 
../ 
34. The idea of a bill of rights was something new which was 
started here in America in the Spanish Colonies. 
35. The idea of the bill of rights is included in the state 
constitution of today. 
~ .• J 
36. All rights granted to the individual in this country are 
37. 
to be used by him as he sees fit with no regard for 
other people. 
The right to assemble means that you should keep that 
. ' } 
assembly orderly and within the law. 
38. Freedom of speech does not mean speaking of overthrowing 
the government of the United States by force. 
39. Freedom of religion means the same thing as religious 
tolerance. 
4o. The rights which you demand as students of Milton High 
School carry with them responsibilities which are just 
as important. / 
41. The first five amendments to the Constitution are called 
/ 
4o. 
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the Bill of Rights. ./ 
42. A giant step towards more economic democracy was made at 
the conclusion of the Revolutionary war when large land 
estates were broken up and sold in small parcels to / 
farmers. 
43. A move for grea.ter support of the church by the state was 
also a direct result of the war. 
44. The beginning of the demand for the end of negro slavery 
was heard at this time. j 
45. Thomas Jefferson believed that the states should hold 
the chief power of government. I ,; 
46. Jefferson wanted to make our government more representa-
tive of all the people. 
47. Andrew Jackson's ideas of government were entirely dif-
ferent from those of Jefferson. ) 
48. Jackson believed in government of the people, for the 
people, and by the people. 
i 
J 
49. Jefferson dreamed of democracy for America. Jackson made 
5o. 
.51. 
52. 
53. 
54. 
55. 
a reasonable part of the dream come true. 
Fill in blanks. 
The 5o. in Massachusetts were the · 
---------- first to-try out a plari for schools in 
every town and village. The famous 
51. passed ·in the 1640's said that. 
all children must learn to read and write 
and that it was up to each village to 
provide · a school. Larger towns were to 
have 52. grammar schools to prepare 
------boys for"""H'arvard. The main object of the 
:Puritans was to be sure that their children 
56. 
57· 
58. 
59. 
60. 
61. 
could read the 53. • Two great statesmen 54 • . : and 55. -mew that we could not 
---------- have-democracy without education. 56. 
is known as the father of our present free 
public school system. Through his constant 
effort 57. schools were started to 
---------- prepare teachers for their work, school 
libraries were started and 58. improved. 
---------- To help small towns in need of-mO:ney for 
schools the system of 59. ____ to schools was 
adopted. The last Congress refused to pass 
a 60. to Education -bill because of a 
religious controversey. 
The schools of today differ very little, in number of 
subjects taught, from the early schools. 
62. The school system established by the state of Massa-
63. 
64. 
65. 
66. 
67. 
68. 
69. 
70. 
71. 
chusetts and other New England states was far ahead of 
the other colonies. 
I 
I 
j 
Fill in blanks. J 
63. is the president usually held 
-------------- responsible for the spoils system. 
-------------- This system increased until the assassi-
nation of 64. led to the establish-
ment of civil-service. The 65. is 
-------------- a method of selecting Civil employees 
because of their special fitness for 
--------------the work which they will do. In order 
to pick the best qualified persons, 
the government held 66. open to 
anyone who thought himself prepared 
for the job. Appointments and promo-
tions to vacancies in the 67. should 
go only to those who 68. .~en 
Congress passed the 69. ----it opened 
the way for a far-reaching reform. As 
far as the law went 70. not null 
was to count. Public ·service wa~ 
replace party service. Neither the Ins 
or Outs could collect 71. from gQV= 
ernment employees in the classified list. 
True and False 
72. A campaign of trust-busting was begun during McKinely•s 
administration. 
73. According to Theodore Roosevelt's policy labor was given 
the right to strike and to force issues by using violence. 
74. Most of Roosevelt's ideas of government were aimed at 
crushing big business. 
75. All races and religious creeds were to stand equally 
before the government. 
76. Invisible government was the direct result of government 
controlled by special interests. 
77. 
78. 
79. 
so. 
81. 
82. 
83. 
Fill in blanks. 
----------------Theodore Roosevelt's policy was known 
as 77. , this was a sort of poli-
tical, social and economical applica-
--------------- tion of the 78. • When special 
interests control government there 
develops 79. • The reformers or 
80. decided to join with Roose-
----------------velt and f ight this form of government. 
--------- The New Freedom as advocated by Presi-
dent-rrl. was a 1912 version of 
Roosevel~82. • These two presi-
--------------- dents did much dUring their administra-
---------------- tions to make the people help to pro-
mote the 83. ____ • 
True and False 
84. The first great wave of reform took place between 1830 
and 1840. 
85. William J. Bryan was the leading ca·ndidate of the third 
party known as the Populists. 
86. Between the time of the first reform movement in 1840 
to the progressive era (1900-1916) labor changed its 
demands for the length of the working day from ten hours 
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to eight hours .• 
87. Most of the reforms asked for by the Populists were 
very conservative for the day. 
88. During the progressive era new reforms and revisions of 
some of the old ones were demanded. 
89. The demands of the reformers were based entirely on 
political ideas. 
Each of the following can be answered correctly by using 
one of the four answers given. Underlin~ the answer 
which you believe to be correct. 
90. The Australian ballot system was first introduced in a) 
Oregon,~ Massachusetts, c) Wisonsin, d) Texas. 
91. The Australian ballot system is a) secret ballot, b) a 
more indirect method of voting, c) a voice ballot, d) 
a way of voting according to the wishes of the political 
bosses. 
92. Direct primary a) gave political bosses more power, b) 
led to poorer candidates, c) gave voters the opportunity 
to name candidates, d) gave fewer party members the 
right to run for offices. 
93. The initiative gave the voters the right a) to m~e 
their own laws, b) to elect new officials, c) to refuse 
to accept laws, d) takes law making power out of their 
hands. 
94. The referendum requires the legislative a) to accept 
laws of the voters, b) to call special elections, c) 
to repeal laws of the voters, d) to turn a law over to 
44. 
45 _ _j 
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I the people for their expression. 
1 95. The recall allows citizens to a) remove, b) re-elect c) 
return, d) renounce officials in office. I I 
True and False 
96. The first state-wide adoption of the direct primary was 
in the state of Michigan. 
97. The Presidential preference primary is now used in all 
the states. 
98. The primary if used correctly is a more democratic way 
of electing officials. 
J 99. Many political bosses use the primary as a means of 
getting their men in off ice by loading the ballots with 
candidates, the winning candidate receives a plurality 
vote and wins the election. 
100. Plurality vote and majority vote mean the same thing. 
1 101. The direct primary defeat's itself because of the lack 
,of interest taken by the voters. 
102. The political bosses heartily endorsed these new ideas 
of democracy, and were instrumental in securing their 
passage. 
(103. The chief criticism directed against these new ideas is 
that the people are not prepared to solve the problem 
presented, and that they will approve radical measures. 
104. The special interests have given in to the idea of direct 
government and are no longer trying to defeat it. 
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I 
I 
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105. 
106. 
107. 
108. 
109. 
110. 
111. 
Fill in blanks • . 
II 
I 
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' ·.· The constitution has been made more 
--------------- democratic through the years by the 
passage amendments. The passage o£ 
105. amendment made £or direct 
the. 
I 
I 
I 
I 
! 
election or Senators by the people_, 1 
--------------- ·while the passage or the fourteenth 1 
amendment gave citizenship to 106. • 1 
Voting privileges were extended to negroe ~~ 
and women by the passage o£ the 107. II 
and 108._ amendments. More econom1c i 
and social democracy was increased by ]! 
the passing of laws favorable to labor, II 
such as 1 the prohibition of 109. , 
---------------workmen's 110. act and the limiting 
o£ the working day to 111. . 
i 
I 
I 
II 
I 
I 
'I 
II 
II 
I 
CHAPTER III 
RESULTS OF TEACHING THE UNIT ON DEMOCRACY 
Results of objective testing. The results of the 
class's study of the unit on democracy could not be measured 
completely by an objective test. However, such a test could 
give a fair idea as to the class's ability to recognize and 
understand some ideas of democracy in various stages of their 
everyday life as well as in a history course. The same te$t 
which was given as a pre-test was used at the end of the 
study of this unit. Results of the test, each time it was 
given, are shown in Table IV. Having been told beforehand 
that their marks were not to be affected by the results of 
the pre-test, many students were not too serious about this 
test, a condition which may have had some effect on the 
results obtained. Only a few of them attempted any of the 
fill-in questions, the others concentrating their efforts 
on the true-false items. Figure 2 shows a relative-growth 
scale, made from Table V, of t he scores made by the class 
on the pre-test. These scores seem to follow a fairly normal 
distribution. 
II 
II 
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FIGURE 2 
DISTRIBUTION OF TOTAL SCORES ON PRE-TEST 
Group III 
10 Puplls 
Group TV 
-9 pupils Group II 
8 Pupils 
Group I 
2 Pupils Q:roup V •.. . 
l Pupil 
23 31 32 49 50 58 59 67 
The scores made by the class in the final test were 
high in most cases, but not too high to criticize the test 
as being too easy. The scores do not seem out of line when 
one considers the facts that most of the class were anxious 
to do well on the unit, that they were a class of slightly 
above the average intelligence and that the unit assignment 
had been made cowplete but not particularly difficult. 
Figure 3 shows the achievements on the final test as figured 
from Table VI. 
FIGURE 3 
DISTRIBUTION OF TOTAL SCORES ON FINAL TEST 
GROUP III 
Group V 
3 Pupil_s 
Group IV 
> Pupils 
11 Pupils 
Group II 
9 Pupils 
Groun I 
~6 38 39 51 52 58 64 65 
2 Pupils 
77 78 9C 
48 
il 
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The difference between each pupil's final test score 
and his pre-test score shows the gainmade by him during the 
study of the unit. The pupils who showed the biggest gains 
were students who had been doing good work in the class 
prior to the study of the unit. A relative-gr~wth scale of 
gains made on the final test is given in Figure 4. This 
scale was figured from Table VII. 
Group V 
-5 2 
FIGURE 4 
DISTRIBUTION OF PUPIL'S GAINS 
Group IV 
3 10 
Group III 
10 p il up s 
14 .5 
11 18 
Group II 
19 26 
Group I 
27 34 
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I 
I 
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Pupil 
1 
2 
~ · 
5 
6 
7 
8 
9 
10 
11 
12 
M 
15 
16 
17 
18 
19 
I 
20 
21 
I 22 23 
I , 24 
25 
26 
27 
28 
29 
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TABLE IV 
RESULTS OF PRE-AND FINAL TEST 
ON DEMOCRACY 
Pre-Test 
Score 
t~ 
R~ 
41 
36 
R6 
52 
38 
30 
H 
~§ 
G~ 
41 
~t 
32 
59 
· 37 50 
57 
Rt 
37 
51 
Final Test 
Score 
70 
88 
68 
64 
70 
6o 
55 
70 
69 
53 
38 
82 
60 
64 
38 
64 
~ 
47 
51 
34 
72 
65 
65 
72 
62 
~~ 
50 
Gain 
24 21 
12 
23 
~4 
4 
30 
17 
15 
8 
25 
17 
22 
5 
16 
8 
9 
1 
13 
8 
2 
1:3 
28 
15 
15 
8 
10 
6 
11 
A. M = 
M = 
M :: 
M -:: 
M :: 
S.D = 
I S.D ::: 
' S.D ::: 
S.D :: 
S~D "' 
S.D :. 
I 
! 
I 
I 
I 
I 
I 
I 
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A.M + (Sum of FD + N) X Class Interval 44 + (7 ~ 30) X 3 . 
44 + .23 X 3 
!jl.j..~ Sum ~f FD~ - ~um ~1 F'1 X Class Interval 
I 271 - ( _:r_> 2 X 3 
v 30 (30} 
. -) 9. - .o5 x 3 
-/ 8.95 X 3 
3. X 3 
9· 
,~ :"ston Unlv~""'itv 
;:-~lvo i of Educauo11 
t iorary _ 
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TABLE VI 
CALCULATION OF MEAN AND STANDARD DEVIATION 
e OF TOTAL SCORES ON FINAL TEST 
Deviation of Product of Product of 
Raw Scores in Class Intervals Column (2) Colunm (3) 
Class Intervals Above and Below and and 
of Five Frequency An Assumed Mean Column (3) Co luran · (4) 
I F D FD FD 
(1) (2) (3) <4> (5) 
86-90 1 :t t 25 81-85 1 16 
76-80 0 +3 0 0 
71-75 2 +2 4 8 
66-70 5 -+1 5 5 
61-65 7 0 0 0 I 56-60 2 -1 -2 2 
~1-55 5 -2 -10 20 6-50 1 :4 -3 4§ I 41-45 3 -12 36-40 2 -5 -10 50 
31-35 1 -6 - 6 36 I 
TOTALS 30 -25 219 
A.M"" 63. 
M=- A.M t (Sum FD -:- N) X Class Interval 
M = 63 t ( --f .5) = 63-4.15 = 58.3 
jf3= of FD2 -(-Sum of F' 2 X Class Interval 
S.D= N N 
y2'19 25 S • D:- 3 0 - )0 X 5 
S.D= 2.6x5=13.o 
I 
I 
li 
-
-
II 
I 
I 
153 
-. . .. 
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TABLE VII 
I CALCULATION OF ~~~~ AND STANDARD DEVIATION 
OF TOTAL GAIN BY PUPILS 
I 
-· -,. 
Deviation of' Product of' Product of 
Raw Scores in Class Intervals Column {2) Column {3) 
Class Intervals Above and Below and and 
of Three Frequency An Assumed Mean Column (3) Column (4) 
I F D FD FD 
(l) {2) (3} <4> (5) 
28-30 3 
:R lR 
75 
I 25-27 l 16 22-24 4 +3 12 36 
19-21 1 +2 2 4 
16-18 3 -tl 3 3 
13-15 5 0 0 0 
10-12 3 -l -3 3 
7-9 5 -2 -10 20 
4-6 3 :4 - 9 27 l-3 "2 - 8 32 
I 
TOTALS 30 6 216 
AM"'l4 
M= AM t (Sum FD ~ N) X Class Interval 
= 14 + { 6 ..:. 30) X 3 . 
;::. 14.6 
ylsum of FD~ -(sum of FD) ~ 
S.D. N N · . X Class Interval 
. S .D~\/216 _ l 
. jO 25' X 3 
S.D =- 2.7 X 3 = 8.1 or 8 
! 
I 
Results or the log kept during the teaching of the 
unit. It took the class twenty days to complete the unit in-
cluding one day for pre-test and one day ror the rinal test. 
About firteen minutes of the final day were qevoted, to' pupil 
evaluation of the unit. 
The pre-test which was given to the pupils, prior to 
actually beginning the study of the unit, was a diagnostic 
test and the pupils were told that their marks on it would 
in no way affect their ranks in the course. They were asked 
to answer or at least try to answer every question. Every-
one tried to answer all the true-false items, but only 
eleven of the thirty tried all the questions. Only three 
people finished before the period (forty-five minutes) ended, 
and these three were not included in the eleven who tried 
all the items. 
On the day after the pre-test was given the pupils 
were introduced to the topic of democracy by the showing of 
a film on Democracy which lasted for twenty-five minutes. 
For the remainder of this period and for much of the next 
day the discussion was on the film with questions asked by 
both teacher and pupils. The description of the film and 
the nature of the questions asked can be found in Chapter II 
14 
of this pape~ 
On the third day of the study of the unit on Democracy, 
the writer issued the study guide to the pupils and covered 
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15 the points suggested in Chapter I of this paper. One 
student exclaimed, "This looks like fun, 11 another exclaimed, 
"I hate to have to look things up in a book." Nevertheless, 
the latter student seemed to get into the spirit of things 
before many days passed. 
The class was advised to bring their textbooks to 
class every day as the unit makes frequent references to 
~ American Way of Life. The students were also advised to 
be careful and not to lose their study guides. 
When the pupils began to work on the study guide much 
confusion was evident. The first few students who wanted 
their work initialed were told to go back to their seats . and 
to be more exact in their answers. After this had happened 
the teacher thought that he should explain to the pupils that 
they were expected to write as complete an answer as possible 
with the material available. The pupils were told that this 
was not a race to find out who would finish first. 
On the fourth day one pupil started on an optional 
activity. Three of the pupils were told to put their ~hort-
hand books away. There seemed to be less confusion _on this 
day than had been evident the day before. 
The. first ten minutes of the fifth day were spent in 
a question and answer period. The teacher questioned the 
pupils on the first six exercises in the study guide. The 
answers received showed that most of the pupils had succeeded 
15 P. 11 
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in learning these questions well. Two more students started 
optional activities and a third was advised to start because 
she was so . far ahead of the class. 
By the beginning of the sixth day the writer walked 
up and down the room to see how fast the students were pro-
gressing. One girl, who should be a good student, was still 
on topic one and had only two lines in her notebook. When 
the teacher asked her the reason, none was forthcoming but 
a shrug of the shoulders. Another student, a ·boy, was found 
to be doing exercise after exercise without ever having them 
initialed. He was told by the teacher that the reason for 
the initial at the end of each exercise was to infor.m the 
pupil that the teacher had approved of what he did. If it 
were not approved he would have to do it over. The teacher 
pointed out how foolish it was to do advanced exercises with 
the chance that the back ones would not be approved. 
On the seventh day one girl passed in an optional 
activity which was tacked on the bulletin bom~d since the 
writer believed that it would be helpful to the entire class. 
One pupil asked if they would be given a lower grade if they 
did not take one of the optional activities. Of course the 
answer was "no". 
Words of encouragement were given to three pupils who 
seemed to be having a difficult time, as the eighth day got 
underway. Most students had to be told that the establishment 
of two Houses of Congress was the most difficult task 
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encountered at the Convention. Three more students desired 
to start work on optional activities, one was quite far be-
hind in his work so the teacher suggested that he wait for a 
few days, which he agreed to do. A total of six students 
are either working on or have completed one optional activity. 
The first ten minutes of the ninth day were spent in 
a question and answer period. The teacher questioned the 
pupils on exercises seven through fourteen; to test how well 
they had learned their exercises. As the teacher walked 
around the room he found that the girl, mentioned on the 
previous page, 16 had now completed nine activities just 
slightly behind the average of the class. 
On the morning of the tenth day, the writer explained 
to the class the meaning of the words nfree of charge" in 
item twelve in the core activities. Many of the students were 
under the impression that this meant actual payment in money. 
It took but a few minutes to explain the true meaning. One 
student discussed his optional topic before the class. One 
girl asked the teacher if it were possible for her to read a 
book on the Constitutional Convention for an optional 
activity. The answer of course was nyes". At the end of 
the period a group of five pupils were working together on 
the topic of civil rights legislation now before Congress. 
The eleventh day passed more or less without incident. 
All of the pupils were busy working on their core activities 
!6 P. 56 
57 
or optional activities and as . the teacher walked up and down 
the aisles to offer help where it was needed, he found that 
no questions were being asked. No topics were discussed but 
two students informed the teacher that they would be ready 
the next day. It was decided then to use part of the next 
period for discussion of optional topics completed. 
The first twenty minutes of the twelfth day were used 
by two pupils who discussed their optional activities. One 
girl spoke on the contributions of Susan B. Anthony and the 
teacher and class thought the discussion was very good. The 
next pupil, a boy, reported on the inauguration of Andrew 
Jackson. Apparently he had not read the topic completely 
because he left out some very important items. When 
questioned later he admitted that he had not spent too much 
time preparing it. He thought that as long as he did an 
activity, he would have completed his requirement. The 
teacher then re-emphasized to the class as a whole that these 
activities were optional. The students were not required to 
do them, but if they decided on one they were expected to do 
their best. The remainder of the period was spent by the 
pupils on working on their core activities. 
As the thirteenth day got underway the pupils were 
questioned on items fourteen through twenty-two. It was 
found that some of the students, although way ahead of other 
members of the class, were unable to give satisfactory 
answers to some of the questions put to them by the teacher. 
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The writer reminded the students that the important thing 
was to get the facts in their heads--not necessarily trying 
to complete the unit in record time. These students were 
then advised to discontinue working on advanced items in the 
core activities and to go back to those they had completed 
and try to assimilate in their minds the facts they had on 
paper. 
On the fourteenth day as the teacher was walking up 
and down the aisle, helping where help was ·requested, be 
found that the girl, already mentioned twice previouslY,l7 
was way behind the other pupils in the class. She was in-
formed by the teacher that she was required to do all of t4e 
core activities before the end of the unit. ' fuen asked why 
she had not progressed as rapidly as the other members of 
the class, she replied, "I don 1 t like to do this stuff. It 
takes too long to look up the answers in the different books. 
I would rather .you told us the answer and then I could 
remember. 11 The other members of the class seemed to be 
getting along quite well. 
The first ten minutes of the fifteenth day were de-
voted to questions and answers. The writer questioned the 
students on items twenty-three through twenty-six. The 
pupils who had given unsatisfactory answers during the last 
question and answer period were found to have benefited from 
the teacher's speech. These pupils, when questioned this 
17 P. 56 
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day, gave very satisfactory answers. The next ten minutes 
were given over to a girl who gave her optional activity. 
Her activity was about the community and the public school. 
It is listed as number nine in the optional topics listed 
18 
elsewhere in this paper. 
On the sixteenth day the class was reminded that this 
was the last week of the unit. Those pupils who had taken . 
optional activities were advised to complete them as soon as 
possible so that they could be made available to the other 
members of the class before the end of the week. Two pupils 
immediately informed the teacher that they had completed 
their activity, but that they had been holding it until the 
last day of the unit. They both asked if they couldn't make 
the activity available to the class at that time and they 
were allowed to do so. One boy informed the class that he 
would have his topic available in two days. The other · pupils 
were advised not to begin optional activities now because of 
the shortage of time. They were advised to concentrate on 
completing the items in the core activities. 
The seventeenth day was a busy day for most of the 
students. There were two students who had completed all the 
items and they were told to review for the next two days until 
they were sure of all their work. Three students, including 
the girl mentioned before, 19 were informed that they would 
18 P. 32 
19 PP. 56, 57, 59 
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rind it dirficult to complete all the items in the core 
activities. They were told that they should try to comple"Ge 
as many items as they could and then t ry to get as much as 
they could on the day that the class as a whole dlscussed 
the last ten items. 
The rirst ten minutes of the eighteenth day were given 
over to the last optional activity to be discussed in class. 
The teacher then inrormed the class to try and complete the 
items and be ready for a general review on the next day. 
Each student was then given one item in the core activities 
which he . was expected to discuss the next day. Since there 
are only thirty pupils in the class and thirty-six items, one 
student was asked to take three items, and four others were 
asked to take two items. 
The nineteenth and twentieth class periods were de-
voted to a general review as noted above. The last fifteen 
minutes or the twentieth day were given over to a pupil 
evaluation of the unit. 
The entire period on the twenty-first day was given 
over to the unit test. The pupils were informed that they 
were to be graded on the results or this test and that they 
should do as well as possible. 
Suggested revision or unit assignment and study-and-
activity guide. The rollowing suggestions grew out or 
· questions and comments by the pupils as they studied the 
unit, out of the writer's observation during that time, and 
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out of the results of the answers to the inquiry form give11 
the student. 
Although the pupils were marked on the a11swers given 
in the class discussions, and on the answers given the 
questions in the study guide, it is suggested, in another 
teaching of this unit, that more quizzes be given, for an 
incentive to the pupils as well as for marking purposes. 
It is suggested that in the revised plans for teaching 
the unit the students not be required to do as much writing 
as they have in this first teaching. The writer agrees with 
a number of students who disliked the writing of all answers 
to the questions in the notebooks. He feels that the 
writing requirement should be limited so as to leave time for 
the student to read, think, react to movies and recordings, 
and for discussions on different points in the study guide. 
These discussions could take place between the individual 
and the teacher, between a group of students and the teacher, 
between the entire class and the teacher or between groups 
of students in the class with the instructor listening and . 
advising. The use of these other methods of learning should 
make the unit seem more interesting and more useful to all 
the students, especially those students who, during the first 
teach~ng of the unit, seemed to find it uninteresting . ~d. 
useless. 
Although many students did not like to have each 
question initialed by the teacher as it was completed, the 
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writer f'eels that some check should be made on the student 
to make sure that he, the student, attains the result hoped 
for by the teacher. Since the revised plans for teaching the 
unit call for less writing, the check would have to be in the 
form of class discussion and short quizz-es on the topics to be 
learned orally, and the initialing by the teacher of all 
written work. 
It is suggested that directions preceding the written 
exercises in the study guide be amended to include instruc-
tions to the pupil to put the exercises in his notebook. 
Several students asked about the differences between 
the Tovm Meeting and the Representative Town Meeting now in 
existence. Item three in the study guide20 should include a 
reference to the annual town report of the past years and of 
the present. 
Some pupils had a hard time answering question eight 
21 in the study guide. It is suggested that the second part of 
the question be changed to read, "What was accomplished there 
and what difficulties were encountered by the delegates?" 
22 As mentioned before, some students misinterpreted 
the term "free of charge" in Item twelve. 23 This could be 
20 P. 25. 
21 P. 25. 
22 P. 57 
23 P. 26 
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changed to read "without obligation." 
It is suggested that Item seventeen in the study 
guide 24 be amended to read "How did Jeffersonian and Jack-
sonian types of democracy differ with regards to social, 
political and economic ideas?" 
More material should be made available for the stu-
dents on the topics dealing with Civil Rights, 25 Federal Aid 
to Education, 26 and Veteran's Preference in Civil Service. 27 
A complete revision of the method of handling the 
pooling of experiences phase in the teaching of the unit is 
in order. The writer feels that this phase of the unit was 
very poorly handled in the original teaching. It is sug-
gested that in the early stages of the next teaching of the 
unit, a committee of student~ in cooperation with the teacher, 
make up a definite and well-planned program for oral reports, 
committee reports, discussions, debates and experiments, to 
help the students share with one another the experiences which 
have taken place in the laboratory phase. Although the com-
mittee is expected to work out the program all the students 
should be allowed to give suggestions to the committee 
members. Having a well planned program will make for better 
sharing and pooling among the students. The writer realizes 
24 . P. 27 
25 P'. 26 
26 P. 27 
27 P. 28 
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that the haphazard method used in this first teaching is far 
from effective, and not very useful to the student. 
As for optional work a few suggestions are necessary. 
The writer feels that optional work passed in before the unit 
is completed should be kept by the teacher until all pupils 
have completed the unit. This would eliminate the tempta-
tion of copying another pupil's work •. 
More optional topics were done after the class was 
well along in their work. The amount of time the pupils felt 
they had for these topics probably accounts for this. In 
all thirty-five optional related topics were handed in by 
the pupils. Everyone but three did at least one, one girl 
did three, four girls and two boys did two apiece. There 
were, of course, duplicates in some cases but some of the 
pupils brought in topics which were not listed. It is sug-
gested, therefore, that in the next teaching of the unit the 
optional activities include more reading material on great 
reformers, about events that took place then and now, and 
about the workings of Congress. 
Results of inquiry ~ .£!! the unit. The answers on 
the inquiry forms, which the pupils filled in on the last 
day, were enlightening. The writer had been careful not to 
praise the unit method or to compare it with the more 
traditional methods of studying. The class was overwhelm-
ingly enthusiastic about the unit. 
In answering the first question on the forms, 11Did you 
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like this method of presenting the work to you?" twenty-one 
out of the class of thirty answered "yes", eight answered 
11 no': ~ and one gave no answer. In answering the last question 
on the forms, "Do you believe that you have learned more 
history by this method than you did by other methods?", 
twenty-one of the class of thirty answered "yes", seven 
answered "non, and two did not know. 
The outstanding answer given by the pupils to the 
question, "vVhat did you like most about the unit method?" 
was that they could work at their own speed; nineteen out of 
the class of thirty gave this for their reason for liking 
the unit. Three said they liked the page references given 
at the end of each question; two liked the optional activi-
ties; four said they liked the questions pertaining to local 
school and town affairs; one liked the possibility of no 
homework, and one claimed she liked nothing best. 
On the negative side, although twelve claimed there 
was nothing they liked least or disliked about the unit, ten 
pupils said that they disliked the questions without page 
references; four stated that they disliked getting the 
teacher to check each item as it was completed because it 
slowed them down; three disliked the discussions that were 
held in class, and one mentioned interviewing people as his 
pet dislike. 
Practically all parts of the unit were mentioned by 
one or more pupils in answer to the question as to what parts 
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I were especially easy and what parts were difficult. However, 
the two parts most commonly mentioned as easy were the 
questions dealing with local and school representatives, and 
questions dealing with the constitution. It is possible that 
t he latter was found easy because t he class had studied 
something about the constitution before the teaching of the 
unit. The parts considered most difficult by a majority of 
the students were the questions on the direct primar y, and 
Veteran's preference in Civil Service. 
Voted most interesting, by sixteen of the class of 
thirty, were the questions dealing with Horace Mann and the 
establishment of the public school system; eight of the 
students voted questions on school affairs and local govern-
ment as most interesting; four students voted their optional 
topics as most interesting and two students left a blank. 
Only eight students found something uninteresting in the 
unit; all the other students felt that everything in the 
unit was interesting. 
The various parts of the unit came in for mention on 
the part most useful with the optional activities heading 
the list, closely followed by the questions which are def-
initely related to the pupils now. Eleven pupils claimed 
nothing in the unit was useless. seven depreciated the 
writing out of all the answers in the notebooks. Two girls 
could see no value in the pre-test. 
The writer did not include a question on class 
discussion on the inquiry form, but many students included 
class discussion in their answers as being best liked, most 
useful, and most interesting . 
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AP PEN DIX 
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KEY TO OBJECTIVE TEST 
1. 0 25. Compromise 
2. X 26. Representation 
3~ X 27. Population 
4. 0 28. equal 
5. 0 29. two 
6. X 30. House of Representatives 
7· 0 31. Senate 
8. X 32. 0 
9. 0 33. X 
10. 0 34. 0 
11. X 35. X 
12. 0 36. 0 
13. X 37. X 
14. 0 38. X 
15. 0 39. 0 
16. X 4o. X 
17. Articles of Confederation 41. 0 
18. weak 42. X 
19. strong 43. 0 
20. All 44. X 
21. 1787 45. X 
22. Philadelphia 46. X 
23. Articles of Confederation 47. 0 
24. Constitution 48. X 
--- ·--
71 
--------- ---
49. X 76. X 
5o. Puritans 77. Square deal 
51. Mass. Public School Law 78. Golden Rule 
52 ·. Latin 79· Invisible government 
53. Bible 80. Muckrackers 
54. Washington 81~ Wilson 
55. Jefi'erson 82. Square deal 
56. Horance Mann 83. General welfare 
57. Normal 84. X 
58. Textbooks 85. X 
59. State aid 86. X 
6o. Federal aid 87. 0 
61. 0 88. X 
62. X 89. 0 
63. Jackson 90. Massachusetts 
64. Garfield 91. Secret ballot 
65. Merit System 92. Gave voters opportunity 
66. Examinations to name candidates 
67. Classified List 93. To make their own laws 
68. Qualified 94. To turn a law over to the 
69. Pendleton Act people for their express L n 
70. Ability 95. Remove 
71. Contributions 96. 0 
72. 0 97. 0 
73. 0 98. X 
71+. 0 99. X 
-
75. X 100. 0 
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101. X 
102. 0 
103. X 
104. 0 
105. seventeenth 
106. negroes 
107. .fifteenth 
108. nineteenth 
109. child-labor 
110. compensation 
111. eight hours 
EVALUATION OF Trill UNIT ON DEMOCRACY 
Your frank and honest answers to the questions on 
this sheet will help the teacher evaluate the unit which you 
have just been studying. 
1. Did you like this method of presenting the work 
to you? Yes No 
2. What did you like most in the method? 
3. What did you like least? 
4. \~at did you dislike? 
5. What did you find most difficult? 
6. What did you find easiest? 
7. Did you find anything too easy? Vfuat? 
8. Did you find anything too difficult? vVhat? 
9· Vfuat did you find most useful? 
10. \Vhat did you find least useful? 
11. VVhat did you find useless? 
12. vVhat did you find most interesting? 
13. What did you find least interesting? 
li~. Vlhat did you find uninteresting? 
15. Do you believe that you have learned more history 
by this method than you do by the recitation--lecture 
method? Yes No 
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(COPY OF ANSWERS GIVEN PUPIL ON INQUIRY FORM) 
EVALUATION OF THE UNIT ON DEMOCRACY 
Your frank and honest answers to the questions on 
this sheet will help the teacher evaluate the unit which you 
have just been studying. 
1. Did you like this method of presenting the work 
to you? Yes _!__ No 
2~ Vfuat did you like most in the method? If you did 
not know the answer to one question you could skip it and 
come back to it later. 
3. What did you like least? There were too many 
~acts to one question. 
4. What did you dislike? 
5. What did you ~ind most dif~icult? The questions 
regarding Milton town meetings. 
6. What did you find easiest? The questions about 
school activities. 
7. Did you ~ind anything too easy? \~t? I didn't 
find any questions too easy. 
8. Did you ~ind anything too di~~icult? What? I 
didn't ~ind any questions too difficult. 
9. What did you find most useful? The necessity of 
everyone voting when the elections are held. 
10. Vfuat did you find least useful? Questions about 
the Home Room delegates to the Home Room Assembly. 
11. What did you find useless? Facts I already knew 
about the Constitution. 
12. What did you find most interesting? The many 
reforms that were advocated during the progressive era. 
13. What did you find least interesting? The 
problems about direct government, and the primary. 
14. What did you find uninteresting? There was 
notlling uninteresting unless one does not like history. 
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15. Do you believe that you have learned more history by 
this method than you do by the recitation-lecture method? 
Yes X No 
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EVALUATION OF THE m~IT ON DEMOCRACY 
Your frank and honest answers to the questions on this 
sheet will help the teacher evaluate the unit which you have 
just been studying. 
1. Did you like this method of presenting the work 
to you? Yes _!__ No 
2. Vlhat did you like most in the method? I liked 
the civil service reform that is known as the merit system. 
3. What did you like least? The meaning of the 
term invisible government. 
4. What did you dislike? Nothing. 
5. What did you find most difficult? I found that 
the differences between Jeffersonian and Jacksonian democracy 
most difficult. 
6. What did you find easiest? The five important 
provisions of the Pendleton Civil Service act. 
7. Did you find anything too easy? What? Who is 
your representative to the student Council. 
8. Did you find anything too difficult? \v.hat? No. 
Our textbooks told us just about everything we wanted to know. 
9. What did you find most useful? The Civil Rights 
program. 
10. What did you find least useful? The new amend-
ments that had been added to the Constitution. 
11. What did you find useless? Nothing. 
12. What did you find most interesting? Horance Mann 
and our public school system. 
13. Vfuat did you find least interesting? Nothing. 
14. ~/hat did you find uninteresting? Nothing. 
15. Do you believe that you have learned more history 
by this method than you do by the recitation-lecture method? 
Yes X No 
-
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EVALUATION OF THE UNIT ON DNVJ:OCRAGY 
Your frank and honest answers to the questions on 
this sheet will help the teacher evaluate the unit which you 
have just been studying. 
1. Did you like this method of presenting the work 
to you? Yes No X 
2. What did you like most in the method? It told 
you where you could _find the answers. 
3. What did you like least? The problem on the 
Merit System. 
4. What did you dislike? The long ones and the 
hard ones. 
5. Vfuat did you find most difficult? Finding the 
new forms of local government being introduced as a result 
of the reform movement. 
6. What did you find easiest? The short and 
easy problems. 
7. Did you find anything too easy? \:That? No. 
8. Did you find anything too difficult? vVhat? No. 
9. What did you find most useful? The problems on 
our own Town government. 
10. What did you find least useful? The problems on 
Jackson ian and Jeffersonian democracy. 
11. Vfhat did you find useless? Doing the whole thing. 
12. Vlhat did you find most interesting? The problems 
on school government. 
13. Vlhat did you find least interesting? The problems 
on direct government. 
l4. What did you find uninteresting? Most of the 
questions on the study guide. 
15. Do you believe that you have learned more history 
by this method than you do by the recitation-lecture 
method? Yes No X 
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EVALUATION OF THE UNIT ON DEMOCRACY 
Your frank and honest answers to the questions on this 
sheet will help the teacher evaluate the unit which you have 
just been studying. 
1. Did you like this method of presenting the work 
to you? Yes X No 
2. What did you like most in the method? Class 
discussions on questions completed. 
3. Vfuat did you like least? Unimportant questions 
like student council member, home room representative. 
4. What did you dislike? Having to interview people. 
5. What did you find most difficult? Forms of city 
government. 
6. V'Vhat did you find easiest? Comparisons of Jef'-
f'ersonian and Jacksonian forms · of Democracy. 
7. Did you find anything too easy? What? No. 
8. Did you find anything too difficult? What? No. 
9. What did you find most useful? Differences in 
forms of government. 
10. Vfuat did you find least useful? Reform movement. 
11. What did you find useless? Ideas of students 
rights and student government. 
12. What did you find most interesting? Jacksonian 
and Jef'fersonian democracy. 
13. What did you find least interesting? Federal aid 
to Education. 
14. What did you find uninteresting? School 
government. 
15. Do you believe that you have learned more history 
· by this method than you do by the recitation-lecture method? 
Yes X No __ 
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